
Years 
1-6

Improve writing outcomes with a comprehensive writing programme 
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"As a whole school we love the Real Writing 
programme that Plazoom offers. The model texts 
are written to a very high standard, the units are 
easy to teach and have so far produced some 
really fantastic writing from our pupils."
Neil Bardsley, head teacher



Meet Rachel Clarke, 
the expert behind 

Series Editor 
Director of the Primary English literacy consultancy, Rachel has over 20 years’ experience 
in primary education, in which time she has been a SENCO, English subject lead and deputy 
headteacher. Before establishing Primary English, Rachel worked as an English consultant 
for Coventry Local Authority. She has a master’s degree in Education and was awarded a 
distinction for her research.  

Rachel devised a comprehensive, curriculum-linked framework for Real Writing, which covers the full 
writing programme of study for Years 1 - 6. 

The framework ensures progression is built into your teaching and is embedded within every unit. 
Each of the 150 original model texts (written by popular children’s authors) included in the programme 
follows Rachel’s framework to include specific vocabulary, grammatical forms and structures, and 
rhetorical devices - as well as directions around genre and format, to ensure EVERY objective within 
the PoS is covered.  

Download the FULL Progression Framework 
for Real Writing at: plazoom.com/rw-progression 3
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At the heart of each unit 
is a model text written by 

a popular children’s author

1

The Day the Elephants 

led the Parade
Real Writing - Y2, Unit 21

by Gabrielle Kent

It was the first day of the great carnival and all of the animals 

in the zoo were very excited. This year, the elephants had 

been chosen to lead the opening parade. The zookeepers 

opened the enclosure and the elephants trumpeted with 

excitement as they were led out, one by one. The herd stood 

patiently while a group of artists painted colourful patterns 

onto their grey skin. After that, the elephants marched out like 

soldiers to the high street and lined up in front of an orchestra 

sitting on a special float.

At last, it was time for the parade to begin. The orchestra 

started to play a piece of music by the composer,  

Saint-Saëns. Crowds of people cheered as the elephants 

began to sway in time to the beautiful music. It was a lovely 

sunny day and the elephants enjoyed their slow, lumbering 

march through town. Thud-thud-thud went their feet as 

they crossed a wooden bridge into the park. Hundreds of 

schoolchildren cheered the arrival of the herd. The elephants 

raised their trunks and trumpeted with pride, while the children 

went wild with happiness.

This narrative is based on a section of ‘The Carnival of the Animals’ by Camille Saint-Saëns. It is written 

in the past tense and describes the elephants’ section of the parade. Simple time adverbials are used to 

help sequence the events. The events are described using a range of senses to develop a vivid image for 

the reader.

The suffixes  

-ment and 

-ful are added 

to words. 

A comma is used 

to separate 

adjectives within 

a list. 

Expanded 

noun phrases 

are used, with 

information 

added before 

(wooden) and 

after (into 

the park) the 

noun (bridge). The suffix -ness  

is added to the  

word happy. 

Simple time 

adverbials are 

used to help 

sequence 

events. 

A simile is 

used, using 

the word like, 

comparing 

the elephants 

to soldiers 

marching. 

 Vocabulary Grammar  Punctuation Composition

5 versions of the model 
texts are included for planning, 
front of class teaching and 
workbook use
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It was the first day of the great carnival and all of the animals in the zoo were very excited. This year, the elephants had been chosen to lead the opening parade. The zookeepers opened the enclosure and the elephants trumpeted with excitement as they were led out, one by one. The herd stood patiently while a group of artists painted colourful patterns onto their grey skin. After that, the elephants marched out like soldiers to the high street and lined up in front of an orchestra sitting on a special float.

At last, it was time for the parade to begin. The orchestra started to play a piece of music by the composer,  Saint-Saëns. Crowds of people cheered as the elephants began to sway in time to the beautiful music. It was a lovely sunny day and the elephants enjoyed their slow, lumbering march through town. Thud-thud-thud went their feet as they crossed a wooden bridge into the park. Hundreds of schoolchildren cheered the arrival of the herd. The elephants raised their trunks and trumpeted with pride, while the children went wild with happiness.

When the parade was over, the elephants were allowed to wander around a big field. They had a lot of fun drinking from the fountains and grabbing grass and leaves to eat with their long trunks that wrapped around the food like a snake. They knelt down so that children and parents could climb onto their 

The Day the Elephants led the Parade

Real Writing - Y2, Unit 21

by Gabrielle Kent
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It was the first day of the great carnival and all of the animals 

in the zoo were very excited. This year, the elephants had 

been chosen to lead the opening parade. The zookeepers 

opened the enclosure and the elephants trumpeted with 

excitement as they were led out, one by one. The herd stood 

patiently while a group of artists painted colourful patterns 

onto their grey skin. After that, the elephants marched out like 

soldiers to the high street and lined up in front of an orchestra 

sitting on a special float.

At last, it was time for the parade to begin. The orchestra 

started to play a piece of music by the composer,  

Saint-Saëns. Crowds of people cheered as the elephants 

began to sway in time to the beautiful music. It was a lovely 

sunny day and the elephants enjoyed their slow, lumbering 

march through town. Thud-thud-thud went their feet as 

they crossed a wooden bridge into the park. Hundreds of 

schoolchildren cheered the arrival of the herd. The elephants 

raised their trunks and trumpeted with pride, while the children 

went wild with happiness.

The Day the Elephants 
led the Parade

Real Writing - Y2, Unit 21

by Gabrielle Kent

150 
Model Texts
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Each annotated 
version of the text 
highlights key 
vocabulary, grammar, 
punctuation and 
composition teaching 
opportunities 
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Real Writing - Y1, Unit 2

by Lucy Strange
The Gingerbread Man
 Vocabulary Grammar  Punctuation Composition

A traditional 
story start  
is used.
Once upon 
a time …

Once upon a time there was a little old lady. She loved 
baking tasty treats. 

One day she made some gingerbread. She stirred 
flour, eggs, butter, sugar and spices in a big bowl. They 
made a lovely smooth dough. She cut out the shape 
of a little man. She gave him a smiling face and three 
buttons made of cherries. Then the old lady baked the 
gingerbread man in the oven. It smelt delicious. 

But she got a surprise when she opened the oven 
door... the gingerbread man sat up! He jumped down 
onto the floor. He ran out of the kitchen. He ran right out 
of the cottage!

‘Run, run as fast as you can!’ he shouted. ‘You can’t 
catch me, I’m the Gingerbread Man.’

The old lady tried to catch him. A hungry horse tried to 
catch him too. So did a cow, a pig and a farmer. No one 
could catch him. 

Suddenly the gingerbread man stopped. He had come 
to a wide river. 

‘How will I get across?’ he cried. 

‘Hop on my back,’ said a sly fox. ‘I’m a good swimmer.’

The gingerbread man hopped on. He had escaped! He 
felt very clever indeed. 

‘You can’t catch me!’ he boasted. ‘I’m the Gingerbread 
Man.’ 

But the fox had tricked him. He tossed the gingerbread 
man up into the air, caught him in his mouth and 
gobbled him up. The fox licked his lips. 

‘I can catch you!’ he said.

Simple story 
language is 
used to link 
and sequence 
the story. Exclamation 

marks are 
used to show 
surprise, 
delight  
or anger.

Full stops and 
question marks 
punctuate 
sentences.

A further 
example of an 
exclamation 
mark to  
show delight.

The story is 
retold using 
mainly simple 
sentences  
in the  
past tense.

A simple ending, teaching 
the gingerbread man  
a lesson.

This simple 
narrative 
retells a 
traditional tale. 
It is written in 
the past tense 
using simple 
sentences. 

PowerPoint versions 
(annotated and  

non-annotated) of the text 
can be used for whole-class 

reading and analysis 
of the text Illustrated and plain 

versions of the text 
are provided – perfect 
for individual or group 
close reading and 
workbook use 

Download your model texts at: plazoom.com/real-writing 5

https://www.plazoom.com/model-texts


Step-by-step teaching sequences 
to support effective delivery of 

outstanding lessons
Lessons are broken down into 3 phases:

Phase 1 - Familiarisation with the text
Phase 1 starts with a hook activity to spark interest and 
intrigue, then allows you to introduce the text – reading 
it together for fluency, and exploring its structure along 
with specific tier 2 and tier 3 vocabulary that may need 
more explanation. 

destination (noun)
Meaning: a place to which a 
person travels
Are you looking for a fun 
holiday destination?

pursuit (noun)
Meaning: an activity of a 
specified kind, often a  
sporting one
When on holiday, people go 
on many outdoor pursuits. 

 Teaching 
Sequences

destination

cuisine

pursuit

trek

6



Download your teaching sequences at: plazoom.com/real-writing

Phase 2 - Teaching and rehearsing writing skills 
Having developed children’s familiarity with its content and 
context, Phase 2 focuses closely on the grammar, punctuation 
and composition modelled in the text, including two discrete 
lessons for particular objectives for the year group, along with 
the chance to revisit earlier teaching points and introduce 
additional ones, depending on your planning. 
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Real Writing - Y5, Unit 11

Teacher notes

Year 5 Vocabulary:
Visit Yorkshire!
To use knowledge of morphology and etymology 
in spelling

In this lesson, pupils will explore how words are related by studying 
root words and how prefixes and suffixes can be added to these.
This pack includes: 

> Teacher slides

> Pupil worksheets

Introducing the task
What are root words? Look at the definition with an example on slide 2.
Identify the root word in each collection of words on slide 3. Can pupils 
identify which prefixes and/or suffixes have been added to each 
root word?

Slide 5 shows the word apply. How many new words can pupils make by 
adding prefixes and/or suffixes to this word? (Suggested answers are 
shown on slide 6.)
Discuss how many root words are of Latin or Greek origin. Look at  
slide 7 as an example, showing the word heir. Can pupils think of 
examples of words with heir as the root word? Pupils are likely to write 
heirloom or heirs, but discuss how the word inherit also comes from the 
same root word. Can they find any more now? Words derived from the 
root word heir are displayed on slide 8.

Phase 3 - Application of writing skills 
Phase 3 leads to the final, extended writing task – 
rereading the model text and identifying defining 
features before sharing success criteria. Children are then 
supported to research and plan their own work before 
writing, and then sharing (perhaps through performance), 
proofing and editing the writing.   

Introduction

Paragraphs

Headings

Conclusion

Structure

to tell the reader what you are 
writing about and your opinion
organised to support  
your opinions
could be used to label 
paragraphs if writing a  
leaflet or report
to repeat your opinion

Present tense

Emotive language

Rhetorical questions to encourage your reader to 
think about what you are saying
to show possibility (‘You might 
want to visit…’)

Purpose

Similar text types 

To convince someone to 
do something or think in a 
particular way

adverts, leaflets, report, 
argument/debate

How to persuade...

to encourage a response from 
the reader (use powerful verbs 
and strong adjectives)

Language

Modal verbs

to help persuadeFacts and opinions
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Real Writing - Y5, Unit 11

Teacher notes

Year 5 Grammar:

Visit Yorkshire!
To use relative clauses beginning with who, which, where, 

when, whose, that, or an implied relative pronoun

This lesson introduces relative pronouns and relative clauses. It 

explores how they are used to add information or a description of the 

noun in a main clause.

This pack includes: 

> Teacher slides

> Pupil worksheets, with answers

> Display posters explaning relative pronouns and clauses

Revisit

What is a pronoun? Pupils give suggestions during class discussion 

to create a class list to refer to. Ask pupils to identify pronouns in the 

sentences on slide 2 (answers on slide 3). Slide 4 lists examples of 

pronouns to show pupils and discuss as needed.

Use slide 5 to introduce relative pronouns and what they do. Use the 

poster to display the information in the classroom for pupils to refer 

back to if needed.

Pupils identify the relative pronouns in the sentences on slide 6 

(answers on slide 7).

Teach

Introduce relative clauses using slide 8. Explain that a relative clause 

adds description or information about a noun previously mentioned in a 

sentence and that they start with a relative pronoun.

Slide 9 explains that the relative clause ‘who is a gymnast’ is an 

example of a defining clause and that commas are not needed to 

Real Writing - Y5, Unit 11

Purpose: To write a leaflet persuading people to visit a particular area

I can …

Self  

Assessment
Teacher  

Assessment

Use capital letters, full stops exclamation and question  

marks correctly.

Include noun phrases, using adjectives and prepositional 

phrases to expand the nouns.

Use co-ordinating and subordinating conjunctions.

Use paragraphs to organise ideas.

Revisited Skills Check

I can …

Self  

Assessment
Teacher  

Assessment

Plan writing using ideas from authors I have read. 

Use headings and subheadings to organise paragraphs. 

Write a clear introduction and conclusion, stating my 

opinion to persuade the reader.

Include pictures or diagrams with captions linked to the text 

to add information and help the reader.

Use relative clauses beginning with who, which, where, 

when, whose, that.

Use consistent tense throughout my writing (present).

Show possibility using adverbs (perhaps, surely, probably, 

possibly) or modal verbs (may, might, could, should,  

would, can). 

Use features of persuasive writing:

emotive language;

rhetorical questions;

facts and opinions.

Proof read to check for errors:  

check spelling using a dictionary;

punctuation.                
        

Persuasive Writing Skills Check

Target for next piece of writing:

copyrigh
t 2020

Writing Skills Check

Use books or websites to find out about your chosen place to visit. Make notes under the headings below to use when planning and writing your persuasive.Find interesting facts to tell your reader and think about emotive vocabulary that you could use to help persuade.
Visit...

Where is it?

Interesting places to visit – landscape or natural featuresWhy should we visit?

Interesting places to visit – museums, towns etcWhy should we visit?

Activities available there Why should we do these?

Emotive vocabulary to use in my leaflet Ideas for pictures or diagrams

Visit Visit Yorkshire!Yorkshire!
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Hundreds of ready-made pupil 
resources for each lesson save  
you time and engage pupils in  

their learning
All the resources you need to teach every aspect of each 

lesson are included 

Pupil 
Resources

Writer’s 
self-assessment sheets 

Inspiration 
and writing 

prompts
Posters

8



Choose a unit for your year group at: plazoom.com/real-writing

Vocabulary cards for 
display and matching 

Activities
Planning and scaffolding 

frameworks 

9
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Two additional discrete literacy 
lessons are included in every unit to 

focus on developing literacy skills
There are three types of focused lesson included within Real Writing: 

Focus on building vocabulary
Focused vocabulary lessons link to curriculum objectives 
for orthography and morphology, building children’s 
understanding of specific word families and spelling 
patterns and giving them opportunities to use new 
language in a creative and purposeful context. 

 

Writer’s Craft
Improving Sentences:

Think of how you could rewrite these sentences to make them more persuasive. Rewrite your new sentence underneath.

Sentence 1: We have lots of nice teachers in our school.
Improved version: 

 

Sentence 2: We have a grassy sports field.
Improved version: 

 

Sentence 3: Our pupils get to find out about different things.
Improved version: 

Focused 
Literacy 
Lessons

10



There are three types of focused lesson included within Real Writing: 

Focus on grammar in context
Focused grammar lessons covering the entire PoS from year 1 
to year 6, with a curriculum map allowing schools to evidence 
that they use spaced repetition to ensure children retrieve 
previous knowledge and build upon it throughout each year. 

Focus on composition
Focused composition lessons encourage close exploration 
of the forms, styles and structures used by the authors 
behind the texts, so pupils can emulate these appropriately 
and with confidence in their own writing. 

Try the focused lessons with your class 
- download your units at: plazoom.com/real-writing

copyright 2020
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Pupil worksheet - grammar

Add punctuation to mark the parenthesis in these sentences.

Purpose: To use brackets, dashes or commas to indicate parenthesis

a)  If you eat too many sweets – as my sister has done – you 

will be sick!

b) My younger sister, Bella, likes to ride her bike to school.

c)  I wrapped mum’s present using red paper (it’s her favourite 

colour) and a gold ribbon.

(a - use commas)  Our   allotment   needs   water   regularly    

twice   a   day   if   possible  so   that   the   vegetables   grow.

(b - use brackets)  Kadie,   Nicole   and   Ayah   my   best    

friends  are   coming   to   my   house   for   my    

birthday   party.

(c - use dashes) My   dog   an  Afghan   Hound  loves   to   greet   

new   visitors.

Invitation For 
A Sleepover

Activity 1
Underline the parenthesis, and the punctuation used to separate it, in 

each sentence.

copyright 2020
Page 1

Pupil worksheet - composition

Activity 1

Purpose: To use commas to clarify meaning and avoid ambiguityREMEMBER – Commas are needed to avoid confusion when  writing eg:   
Police officers chased the alien in the fast car.
Police officers chased the alien, in the fast car.

Cut out the cards below and discuss each pair of sentences. How is the meaning changed when commas are used?

Karen, the sports 
coach is leaving.

Karen the sports 
coach is leaving.

The alien chased 
the head teacher 
with a ray gun.

The alien chased 
the head teacher, 
with a ray gun.

No smoking 
food or drinks 
permitted.

No smoking, 
food or drinks 
permitted.

The lunar module 
landed loudly, 
exploding engines 
fired plumes  
of smoke.

The lunar module 
landed, loudly 
exploding engines 
fired plumes  
of smoke.

Caution 
pedestrians 
slippery when 
wet.

Caution 
pedestrians, 
slippery when 
wet.

The pupil said 
the teacher was 
to be put into 
detention.

The pupil, said 
the teacher, was 
to be put into 
detention.

11

https://www.plazoom.com/model-texts


Need Support?
If you have any issues with your Plazoom 
account don’t hesitate to get in touch with our 
support team.
You can contact us at: 
Email: schools@plazoom.com 
Call: 0800 904 7000 

Here at Plazoom we believe our product development should be 
entirely driven by the real needs of educators. We want to ensure 

that our resources support both teachers and pupils to achieve their 
very best. That is why we ask all our members to get involved in the 

development of Plazoom.  

You can get involved in various ways: 

Email us with any feedback on resources that you 
are using: feedback@plazoom.com 

Let us know what you would like to see next on the 
site: feedback@plazoom.com 

Join one of our focus groups - keep an eye out for 
our focus group invitations in your inbox or across 
our social channels 

Become a Partner School - find out more at 
plazoom.com/partner-school 

✅

✅

✅

✅

https://www.plazoom.com/partners

