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“The resources are fantastic. The texts are 
high quality and the vocabulary resources 
are extremely useful. We will be moving to a 
whole school subscription from September.” 
Samantha Walker, assistant head teacher 



Introducing
Real Comprehension is a carefully planned comprehension curriculum that promotes progression but is not prescriptive. 
Based on a thematic framework devised by literacy expert Rachel Clarke, it will support you to embed outstanding teaching 
and learning throughout your school.  

Each term brings a new theme to explore, through three high-quality, original texts by popular children’s authors (fiction, 
non-fiction and poetry). Using these for close analytical work will leave room in your curriculum for shared class reading 
of whole books that link to the same theme (suggested lists of titles are included), to help keep reading for pleasure at the 
heart of your teaching.

Easy-to-follow teaching sequences with opportunities for layered reading, close reading, focused vocabulary work and 
discussion will ensure that your pupils are able to improve their fluency, make sophisticated inferences and identify themes 
between texts, as well as tackle straightforward retrieval, sequencing and prediction questions with confidence. 

Like you, we have high expectations for every child. Real Comprehension has been designed so that those who experience 
it from the start of their primary school career to its end will not only be well equipped for their SATs, but will also have 
developed a deep personal relationship with reading. Alongside this they will also develop the confidence to express and 
evidence their opinions, and make connections and comparisons between the words in front of them, their wider reading 
and the world around them, ensuring success at KS3 and beyond.

You can take a guided walkthrough of Real Comprehension in our video here: 
plazoom.com/schools-welcome 3

https://www.plazoom.com/schools-welcome


Meet the experts behind

Rachel Clarke
Director of the Primary English literacy consultancy, Rachel has over 20 years’ experience in primary education, in which 
time she has been a SENCO, English subject lead and deputy headteacher.  

Meet our dream team of four highly experienced literacy experts who devised the pedagogical 
approach and teaching sequences that make Real Comprehension a truly powerful and transformative 
programme. 
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Ruth Baker-Leask
Ruth is director of Minerva Learning and chair of the National Association for Advisers in English (NAAE).

Christine Chen and Lindsay Pickton
Christine and Lindsay are experienced English specialists. Both have worked in schools as senior literacy teachers and 
helped to launch and run school improvement programmes across their LA. 

The Approach

Explore Real Comprehension now: plazoom.com/real-comprehension4
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Meet the experts behind

Having texts written by popular children’s authors is key to the success of Real Comprehension. Not only 
do we need the pedagogy to be right; we insist our texts are beautifully written and highly engaging to 
help children develop a real love of reading. Meet some of our stars below. 

The Authors

Joshua Seigal
An award-winning poet, Joshua visits schools, libraries and theatres around the country, and you may have spotted one 
of his critically-acclaimed poetry shows at the Edinburgh Fringe. 

Dan Smith
Dan’s first 18 years were spent following his parents across the world to Africa, Indonesia and Brazil. He has been writing 
short stories for as long as he can remember, and is now an award-winning author of adventure stories for younger 
readers, and thrillers for adults. 

Sue Hardy-Dawson 
Yorkshire born Sue is a poet, artist, and illustrator. Before becoming a poet she worked with children for over twenty 
years. She is dyslexic and takes a special interest in encouraging reluctant readers and writers. 

https://www.plazoom.com/real-comprehension


Rachel Clarke has devised a comprehensive thematic progression framework for Real Comprehension, 
which aims to tackle two issues that we know schools can find challenging:  

1. Finding genuinely engaging, age-appropriate texts that can be used to develop key skills of vocabulary, 
retrieval and sequencing, as well as more sophisticated inference; and

2. helping pupils to identify themes in their reading material, making links between texts, comparing and 
contrasting, and drawing on their wider knowledge for a more profound, contextual understanding. 

In addition, whilst giving confident and experienced teachers the flexibility they need and want within the 
reading curriculum, everything is provided to support NQTs and non-English specialists to deliver effective 
and inspiring lessons for every age group, covering all objectives and content domains. 
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The Progression Framework

copyright 2021

Progression Map, Years 1-6

Teacher notes

Real Comprehension:

Progression Map
Text types and curriculum links, Years 1-6

This overview gives details of all the texts provided for the Real 

Comprehension programme – listing the title, author and text type  

for each one, as well as relevant curriculum links, to assist with  

long-term planning.

Year 1

1:1   It’s Good To Be Good

1:2   Small But Strong

1:3   Lost And Found

Year 2

2:1  New Beginnings

2:2  Family

2:3  Caring For Others

Year 3

3:1   Perseverance

3:2   First Impressions

3:3   The Value Of Education

Year 4

4:1   Remembrance

4:2   Co-operation

4:3   Rags To Riches

Year 5

5:1  Freedom

5:2  Rebirth

5:3  Peace

Year 6

6:1   Reconciliation

6:2   Conservation

6:3   Transitions



Download the FULL Progression Framework for 
Real Comprehension at: plazoom.com/rc-progression
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1 Remembrance 
2 Co-operation  

3 Rags to Riches 

Year 4
1 Freedom  
2 Rebirth
3 Peace  

Year 5
1 Reconciliation   
2 Conservation 

3 Transitions   

Year 6

1 It’s Good To Be Good  
2 Small But Strong  
3 Lost And Found  

Year 1
1 New Beginnings  

2 Family 
3 Caring for Others  

Year 2
1 Perseverance  

2 First Impressions
3 The Value Of Education   

Year 3

Take a closer look at the themes covered

https://www.plazoom.com/rc-progression
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At the heart of each unit 
is an original high-quality 
text written by a popular 

children’s author

54 texts covering 
fiction, non-fiction 

and poetry

Five versions of each text are included for planning, front of class 
teaching and workbook use

What impression of 
meerkats do these 
names give the 
reader of meerkats? 
V

What impression 
does the word 
‘lurking’ give 
of the hawk’s 
behaviour? V

‘mobbing’ Refer 
back to the name 
given to meerkat 
communities. V

Check understanding 
of the word 
‘predator’. V

Check understanding 
of the word ‘rafts’. V Check understanding of 

the word ‘individual’. V

Explore how the 
children might use the 
word community e.g. 
school community, local 
community. Ask them 
what they think it means 
in this context. V

Clarify: Explain 
this is an area of flat 
grassland found in hot 
countries.  C  

Clarify: Can you 
think of any animals 
that work or live in 
groups?  C  

Clarify: What ways 
do you already know 
that animals protect 
themselves? e.g. 
spines and spikes, 
poison, sharp teeth 
and claws.  C  

Check 
understanding 
of the word 
‘burrow’. V

Check 
understanding 
of the word 
‘threat’. V

Check 
understanding 
of the word 
‘swoop’. What 
else ‘swoops’? 
V

Visualise: How would you feel if this happened? 
What would it be like? Vi  

What 
impression 
does this give 
of the nature of 
sea otters?  I  

Part 1
Nature is full of incredible animals 
working together. This is called 
‘group behaviour’, and for some 
animals it’s the only way they  
can survive.
One of the main reasons why 
animals work together in groups 
is to protect themselves. 
Meerkats, which live in the African savannah, form communities of as many as 50 individuals. These communities are known as ‘mobs’ or ‘gangs’. Meerkats dig burrows into the sand and while their young play, the adults stand guard, watching for predators. If a meerkat sees a threat, it will squeal and stare in the direction of the threat so that all the other meerkats know where the danger is coming from.

Crows also use group behaviour to protect themselves from predators. If a hawk is spotted lurking around crow nests, crows work together to drive the hawk away. The crows will make a lot of noise and they will swoop and nip the predator. This is known as ‘mobbing’. Imagine being mobbed by dozens of angry crows!Sea otters rarely come onto land, so when they sleep, they form rafts to keep themselves afloat. They do this by grouping together and holding hands – which looks exactly as cute as it sounds! Some rafts of sea otters have been known to contain up to  200 individuals.

by Dan Smith

Working 
Together 

 Vocabulary        Retrieval       Inference       Clarify        Visualise       Note

Each annotated version of the text 
highlights key vocabulary and phrases, 
expressions and rhetorical devices 
you may wish to clarify or visualise, as 
well as opportunities for inference and 
retrieval work 

 Vocabulary        Retrieval       Inference       Clarify        Visualise       Note

by James Nicol

Sofa-Cat! 
An Amazing 
True Story

First Close Read

In 2014, Mr and Mrs Lowe, from Essex, were very shocked to 

discover that their beloved cat, Crockett, had gone missing. 

Even though they looked all over the house and garden, they 

couldn’t find poor Crockett anywhere. They were worried he had 

run away, or possibly been run over on the busy road outside 

their home. 

A few days earlier, when Mr and Mrs Lowe were removing their 

two sofas, Crockett had managed to get himself stuck inside 

one of them. The sofa had to be dismantled to get it through the 

front door. But Crockett really liked to explore, so when the sofa 

was in pieces in the front garden, he had climbed inside it for a 

look. He then got trapped when the sofa was put back together 

again! Mr and Mrs Lowe didn’t know about any of this.

Disaster? 

Well, very nearly! The sofa that Crockett had got stuck inside 

was sold a few days later and the new owners quickly noticed 

that their furniture was miaowing! When they looked more 

closely, they saw two claws poking out of the material.

Retrieval: What 
was the cat’s 
name? R

Who had gone 
missing? Cat, 
Crockett (both 
details) R

Retrieval: What 
were the names 
of the couple who 
lost their cat? R

Retrieval: All mime 
shocked faces R

‘beloved’ Very 
much loved V

Inference: Who 
was worried? What 
about?  I  Retrieval: what 

did Mr & Mrs 
Lowe really 
worry about? R

Retrieval: Who is 
Crockett? R

Earlier than what? BEFORE Crockett disappeared C  

Clarify: Why 
were they doing 
this? (prior 
knowledge) C  
What does it mean 
to be stuck? C  

Inference: Inside 
one of what?  I  

Retrieval: What 
did he do? R

Why did he get 
trapped? R

Inference: Who 
got trapped?  I  

What didn’t Mr & Mrs Lowe 
know about?  I  

‘dismantled’ Taken 
to pieces.
What was taken to 
pieces? Why? V

‘sofa in pieces’ 
Picture this/use a 
picture V

What was sold a 
few days later? 
R

Inference: Very 
nearly what?  I  
New owners of 
what?  I  
What was 
miaowing? (Not all 
of their furniture!) 

 I  

Who looked more 
closely? What did 
they see?  I  



Part 1 
I never meant to be a bully. 

I’d not been at St Winifred’s Primary for long, we had moved to a new house and moved towns and of course I’d moved schools as well, which was horrible. I didn’t know anyone at all, and everyone already seemed to have friends and be in little groups. It felt like there wasn’t any room for me. And it felt like they were all looking at me and whispering about me. I felt like an alien.   
I tried making friends, but people just giggled and hurried away.  Or whispered to each other and pretended they couldn’t hear  me talking. 

I didn’t like that. 

It made me angry. 

I tried talking to the teacher and to mum and dad and they all  said the same thing: ‘Give it some time.’ But how much time do you have to give people? What was going to be different next week or next month? 

Then things sort of got worse. 

by James Nicol

How the Bully Became Good

Part 1

The phoenix is a mythological, long-lived bird with close links to 
reincarnation, longevity and sun-worship.

It was thought that only one phoenix would ever exist in the world 
at any one time. The bird would live for anywhere between six 
hundred to one thousand years in Arabia, where it would sing each 
morning near an enchanted pool. The phoenix’s call was said to 
sound like the most beautiful song you could ever imagine. And its 
tears were believed to be able to heal any wound or illness. 

As the end of its very, very long life drew near, the great bird would 
build itself a nest, usually of aromatic twigs and rare spices. The 
phoenix would then climb into its nest and set it alight. From the 
ashes of the fire the new phoenix world be born and so the magical 
cycle would begin once more. 

The phoenix featured originally in Egyptian mythology as a large, 
eagle-sized bird called the Bennu, but was then also adopted 
into Greek (where the name Phoenix comes from) and later 
Roman mythology, too. But similar winged creatures also feature 
in mythology from across the world, including the American 
Thunderbird and Russia’s Firebird, as well as the Chinese  
Feng-Huang and the Japanese Ho-o. 

by James Nichol

The 
Phoenix

Download your texts at: plazoom.com/real-comprehension 9

Illustrated and plain versions of the text 
are provided – perfect for individual or 
group close reading and workbook use 

PowerPoint versions of 
the text (with and without 
highlights) can be used for 
whole-class reading and 
analysis of the text 

https://www.plazoom.com/real-comprehension


Step-by-step teaching sequences 
support effective delivery of 

outstanding lessons

Teaching sequences are broken down into segments, 
either looking at short sections of the text at a time, 
or exploring the whole text at increasingly deeper 
levels. Within each segment there are activities and 
opportunities for layered reading, close reading, 
explicit vocabulary teaching and discussion through 
‘big questions’, culminating in a revisit of the whole 
text to check understanding. 

Download all your teaching sequences at: plazoom.com/real-comprehension

After checking prior knowledge, familiarity with the text is built using a range of whole-class 
techniques such as modelled reading, choral reading and paired reading to build children’s 
confidence, develop fluency and keep them active and engaged in their reading. 

Layered 
Reading

Teaching 
Sequences

copyright 2021

Teacher Notes fiction - Caring for Others | Page 1

Fiction

Teacher notes

Year 2: 
Term 3 – Caring for  

Others
Diary of a Paramedic by Lucy Strange

The activities below suggest a possible teaching sequence 

to develop comprehension skills using the fiction text ‘Diary 

of a Paramedic’, by Lucy Strange. The types of reading (e.g. 

model reading, choral read or jump in read) can be interchanged 

depending on the needs of the pupils. 

This symbol        indicates that there is an opportunity 

for drama, discussion or visualisation to develop pupils’ 

understanding where needed. These can be used according to 

the needs of the class or group and other opportunities may 

arise prompted by the pupils and their responses.

This pack includes

• Text ‘Diary of a Paramedic’ by Lucy Strange (available as a PDF 

and PowerPoint)

• Teacher’s annotated text with notes for close reading

• Images of paramedics and ambulances

• Vocabulary Focus PowerPoints for parts 1 and 2

• Big Questions PowerPoints and worksheets for parts 1 and 2

Part 1 worksheets:

> Timeline worksheet

10

Part 1
I’m on the night shift: 6pm to 6am. It feels odd 
to be starting work just as everyone else is 
getting cosy  
for the night. I put on my uniform and head to 
the ambulance station.
‘Hi Emily!’ says Hamza. He’s driving the ambulance 
tonight – and I’m glad. Hamza is always smiling, and he’s an excellent driver. 
We check our ambulance is clean and make sure we’ve got all the equipment we need. Then we get ourselves ready, and wait . . . 
Our first call is to a baby being born at home. Hamza drives quickly and carefully; siren on, blue lights flashing, weaving through the rush hour traffic. When we get to the house, the baby has already been born. The mother is doing well – a bit shocked by the quick delivery – but she is fine. ‘I’m Emily,’ I say, kneeling beside her on the floor. I put a blanket around her shoulders. 

by Lucy Strange

Diary of a  
Paramedic

https://www.plazoom.com/real-comprehension


Each segment of the teaching sequence includes an explicit vocabulary teaching 
session, using words and phrases from the text and a variety of techniques to explore 
meaning and embed understanding.

Explicit 
vocabulary 

teaching

Finally, children are invited to discuss the text as a whole, answering some 
of the kinds of ‘difficult easy’ questions (e.g. multiple choice retrieval) they 
will face in assessments, as well as expressing their personal response. 

Revisiting 
the whole 

text

After building familiarity, a close read of the text follows, during which the detailed annotations 
identify opportunities to teach retrieval, inference, prediction and vocabulary skills. There are also 
annotations to guide teachers about when they may need to support children’s understanding, for 
example, of idioms or homonyms. 

Close 
Reading

We also provide ideas for books that the whole class can enjoy that link to the theme you have been 
discussing in your focused comprehension work. You can download a full reading list here: 

plazoom.com/rc-reading-list   
11

Clarify ‘shift’ 
a shift is a set of 
hours that someone 
works. A night shift 
is when they do this 
at nighttime. C  

Clarify ‘head to’ set 
off for; go to. C  

Explain 
‘equipment’ 
things V

Clarify ‘odd’ 
strange. C  

What is 
suggested by 
these ellipses? 
they had to wait 
a while  I  Clarify ‘siren’ 

the warning noise 
ambulances make. 

C  
Why is he 
driving 
quickly? it’s an 
emergency; they 
need to make 
sure the baby 
and mum are safe 

 I  

Why do you think 
she does this? the 
lady was cold  I  

Explain ‘weaving’ 
moving in and out  
of the traffic V

Clarify ‘rush 
hour’ busy traffic 
when there are lots 
of people travelling 
– usually when 
most people are 
going to or from 
work. C  

Clarify 
‘delivered’ 
when a baby is 
born it is called 
‘delivered’. C  

Part 1

I’m on the night shift: 6pm to 6am. It feels odd  
to be starting work just as everyone else is  
getting cosy for the night. I put on my uniform  
and head to the ambulance station.

‘Hi Emily!’ says Hamza. He’s driving the ambulance 
tonight – and I’m glad. Hamza is always smiling, and he’s 
an excellent driver. 

We check our ambulance is clean and make sure we’ve 
got all the equipment we need. Then we get ourselves 
ready, and wait . . . 

Our first call is to a baby being born at home. Hamza 
drives quickly and carefully; siren on, blue lights flashing, 
weaving through the rush hour traffic. When we get to 
the house, the baby has already been born. The mother 
is doing well – a bit shocked by the quick delivery – but 
she is fine. ‘I’m Emily,’ I say, kneeling beside her on the 
floor. I put a blanket around her shoulders. 

by Lucy Strange

Diary of a  
Paramedic

 Vocabulary        Retrieval       Inference       Clarify        Visualise       Note

copyright 2021

‘Difficult Easy’ Answers

True or false?

Emily worked from 6pm to 6am.  T
Hamza drove the ambulance.  

T
Their second call was to a baby being born at home.  F
They gave the mum some oxygen.  F
The new baby was called Emily.  T
 
Order these events from the story
Put numbers against these events to show in which order  they happened

There was a call about a baby being born at home.  3
Emily put on her uniform and headed to the  ambulance station.  

1
They checked the ambulance was clean.  2
Emily checked at the hospital to see how the  mum and baby were doing.  

5
Emily put a blanket around the mum’s shoulders.  4

Diary of a Paramedic
T/F

https://www.plazoom.com/rc-reading-list
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Save time with ready-made 
pupil resources for every lesson

Pupil 
Resources

All the resources you need for every lesson are included within each unit to 
save you time and engage pupils in their learning. For example: 

Role on the wall 
Children are provided with a character 
outline drawing. On the inside of the figure, 
they should write information they have 
directly retrieved about the character. On 
the outside of the figure, they should write 
information they have inferred about the 
character. 

Difficult Easy Questions
These are question formats that children 
often find difficult but become easier once 
they’ve practised using the formats. They are 
often True/ False responses, sequencing and 
summarising. 

Emotion Graph
This is a graph to show how a character 
feels at key points in a narrative text. 
It’s good for showing children how 
characters’ feelings change over the 
course of a narrative.

Zone of Relevance
Children are provided with a target board and 
words or phrases from the text. They should sort 
the words or phrases to show which are the most 
relevant to the question they’ve been asked.

Emotion Graphing

How was the main character (the narrator) feeling at different point in the story?

The narrator’s feelings
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Lunch
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dining hall
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‘Difficult Easy’ Questions

True or False 

Animals work together so they can keep each other safe.
Meerkats cannot defend themselves.

Crows are stronger than hawks.

Otters cannot float as individuals.

Bees gather food to share, particularly with their young.
Only a queen ant lays eggs.  

Alternative Titles What alternative title would you give this text, and why? What title 
would you give to each individual section of the text?

Working Together

T/F

copyright 2021

Part 2: Worksheet

Zone of Relevance
What kind of horse does Sophie choose?

copyright 2021

Part 1: Developing Understanding

Role on the Wall

Tavi

https://www.plazoom.com/real-comprehension
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Develop the sophisticated skill of identifying 
themes and comparing texts  

Identifying themes in texts can be extremely tricky, as 
children need to dig beneath the words on the page to 
find a moral, message or big idea. By providing children 
with three texts that share a specific theme – all of 
which occur regularly in children’s literature and in the 
wider curriculum - Real Comprehension helps children 
to see this challenging aspect of comprehension more 
clearly. The ‘pulling it together’ strand in each unit is 
particularly helpful for helping children to explain their 
thinking about the texts, teasing out their understanding 
of the theme and allowing them the time to express and 
evidence their personal response and make connections 
and comparisons between the texts, their wider reading 
and the world around them. 

End each unit by looking in depth at the theme and challenging 
your pupils to answer some Big Questions! 

Pulling it all 
together

https://www.plazoom.com/real-comprehension


Need Support?
If you have any issues with your Plazoom 
account don’t hesitate to get in touch with our 
support team.
You can contact us at: 
Email: schools@plazoom.com 
Call: 0800 904 7000 

Here at Plazoom we believe our product development should be entirely driven by the 
real needs of educators. We want to ensure that our resources support both teachers 

and pupils to achieve their very best. That is why we ask all our members to get 
involved in the development of Plazoom.  

You can get involved in various ways: 

Email us with any feedback on resources that you 
are using: feedback@plazoom.com 

Let us know what you would like to see next on the 
site: feedback@plazoom.com 

Join one of our focus groups - keep an eye out for 
our focus group invitations in your inbox or across 
our social channels 

Become a Partner School - find out more at 
plazoom.com/partner-school 

✅

✅

✅

✅

We want to hear from you!

https://www.plazoom.com/partners

